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Special and Regular Education Teachers Attitudes Towards Inclusive
Programs in an Urban Community School
Abstract

Although Inclusion has been implemented in other states, it is fairly new
for New York City. A survey was conducted of twenty teachers at a community
school in the South Bronx. The panel of participants was comprised of ten
regular and ten special education teachers. The questions on the survey were
designed to look into teachers attitudes towards Inclusion because this program
has been mandated in this particular school for the 2001-2002 school year. The
findings of this study will inform the reader of some of the adequate steps
necessary for successful implementation of an Inclusive program.
Introduction

Although we might think that Inclusion is a new movement, it has been
around for a while. The 1975 landmark legislation, PL94-142, the education for
all handicapped children act has always supported including special education
children with the general education population. Special education children have a
right to receive an education alongside their non-disabled peers. As of 1990, this
landmark was renamed to IDEA: Individuals with Disabilities Education Act. An
Inclusive learning environment provides the least restrictive learning environment
for children. It places students with disabilities in neighborhood schools and
general education classes with students their own age. (Grenot-Scheyer, Jubala, &
Coots, 1996, p.2). This arrangement promotes membership and development of a

sense of community for all students involved in the program. According to Odom

et al.,, (1996) elementary schools afford a natural setting for Inclusion,




where children with disabilities may spend all or part of their day in a regular
education class in a public school building.

Ways of making it work

The success of an Inclusive program depends on the instruction, the
context being taught and the learners (Tisdell, 1995, p.4). Educators in Inclusive
programs must be aware of all the differences that each child brings into the
classroom. The teaching plans and strategies must reflect these differences.
Collaboration is the backbone of successful Inclusion (Edmiaston, 1998). In
addition, according to Susan Janko and Alice Porter (1997), the social context of
child care and classrooms is essential for developing the values we say are
important for our children now and as future leaders. It is imperative that teachers
(special and regular education), para-professional, parents, and students work
together. The classroom must be viewed as a large comhmnity where all involved
help and support one another (Edmiaston & Fitzgerald, 1998). Where everyone is
treated the same, everyone makes contributions to the class. Projects conducted in
class include a variety of experiences and activities prepared to meet all the
different needs of the entire class (Edmiaston, 1998). There are a number of ways
to make Inclusion successful: 1) Teach and support-one teacher teaches the
lesson, the other lends support. 2) Teach and Compliment- one teacher teaches
content and the other teaches a complimentary skill. 3) Speak, Write, and Show-

one teaches content, one demonstrates. 4) Parallel Teaching- one teaches subject
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content, one teaches parallel. 5) Station Teaching- Teachers teach different things
at the different centers and students rotate within centers (PDC conference 2001,
pp.6-7). Regardless of which method(s) are used, there will always be a para-
professional in the room who works alongside both teachers. He/she however, is
not allowed to team teach or take over any lessons. These different teaching
techniques allow all children regardless of their learning styles to gain some
benefits from the lessons taught.

According to Winebrenner (1996, p.57), teach;rs need to teach in a
manner that will ensure that all children can learn. In an Inclusive classroom,
these expectations will be the same. Teachers need to set short term goals that can
be realized by their students. Success is about setting and reaching goals
(Winebrenner, 1995, p.59). Teachers need to use a term called metacognition
which is the monitoring of one’s own thinking through the learning process
(Winebrenner, p.62). Its purpose is to make students aware of how they think,
acknowledge when they do not understand something and modify their thinking
accordingly.

In order for children to learn, they need to feel that they are given choices.
The most potent motivator in any classroom is giving children the opportunity to
consistently make meaningful choices (Winebrenner, 1995, p.64). Children will

be more willing to learn when they have some input in what is expected of them.

For example, read the story and write a paragraph or read story or make a picture




and include a sentence to title the picture (Winebrenner, 1995, p.64). When
children are presented with exciting and relevant content, their resistance to learn
disappears. Ms. Winebrenner suggest that teachers conduct an interest survey in
order to properly learn the interest of each student. Accessing the interest of each
class member allows the teacher to combine what children are expected to learn
(the assigned curriculum) with what they are interested in learning (Winebrenner,
1995, p. 89).

Who is Responsible for What

According to the Board of Education Inclusion manual (p. 11) each of the
teachers in the program have individual and joint responsibilities. The regular
education teacher is responsible for determining curriculum, developing test
materials and enrichment. The special education teacher is responsible for
the monitoring and maintaining I.E.P goals and objectives for all special
education students in the class. He/she should develop re-teaching materials
and modify test materials according to the needs of the special education
students. Creating behavior contracts and original activities for children as
needed.

Both teachers are responsible for contacting the parents, averaging
grades, checking papers, presentation of lessons, and developing games and

activities that require the use of manipulatives.




Benefits to disabled and non-disabled children

There is an increase in communication and social interaction. The children
are exposed to age appropriate behaviors and skills models. They also have
access to a rich core curriculum (Bishop, Coots, Grenot-Scheyer, & Jubala, 1996,
p.4). Although the benefits of Inclusion are more extensive for disabled students,
non-disabled students also gain some rewards from the Inclusive classroom: 1)
There is an increase in positive attitudes and comfort levels in regards to students
with disabilities. 2) students experience an increase in their moral and ethical
principles. 3) children develop good and caring friendships with each other.

Benefits to Parents

Some parents with other children in their family are more at ease because
all their children attend school together and in the same community (Bishop,
Coots, Grenot-Scheyer, & Jubala, 1996, p.5).

What I asked Teachers?

When conducting the survey, I asked my participants many questions. Here
are some of the more important questions asked :
1) Would you volunteer to work the Inclusion program?
2) What do you think would be the positive/negative effect of Inclusion?
3) Ifyou were mandated to work in an inclusive classroom, how would
you feel?

4) What would encourage you to consider you to consider participation in



an Inclusive classroom?

What the Teachers said:

Answers to question #1

The special education teachers would gladly work in an Inclusive
classroom, they feel that up to now, they have been excluded from many school
events: trips, assemblies, and school visits by members of the community. They
also feel excluded in the distribution of materials. They are not receiving
sufficient adequate materials to teach the curriculum and meet all the standards set
forth by City and State. Many special education teachers feel that their students
are put down due to the many labels associated with special education. The
majority of these teachers (about 7) felt that the stigma given to their students
extended to them was well. They felt that society views them as less than the
regular teachers.

Five of the ten regular education teachers were curious and had questions
regarding special education and would willingly try it. The other five refused and
said they would much rather resign than work with special education children.

Answers to question #2

All special education teachers felt that the positive outcomes to both
regular and special education children would outweigh any negative outcomes.
They felt that special education children would feel that “the label” was finally

removed and that they now are just like their non-disabled classmates. Five of the



regular education teachers agreed with special education teachers that the good
outcomes would outweigh any negative ones, in other words there was more to be
gained by all if the program is put into effect. The remaining five teachers felt that
this program would not be received warmly by ;che parents of non-disabled
children. They felt that their students might copy some of the “negative” behavior

of the disabled group. They do not feel that Inclusion could work.

Answers_to question #3

All épecial education teachers would happily do it. Two out of ten would
gladly do it. The remaining eight would rather retire or seek employment at
another school that was not doing Inclusion.
Answers to_question #4

This question applied more to those teachers refusing to work the
Inclusion program under any circumstances. These teachers said that they would
welcome support from administratioh. The planning and development of more
Inclusion workshops would be a plus for both teachers and parents. The
availability of more funds to purchase appropriate materials and equipment.
Conclusion

One of the reasons why I chose to research Inclusion is because it is such a
controversial topic. Our school offers special education services and some of the
children with severe problems have constant outbursts, they are verbally and

physically abusive to their classmates and teachers. They give their teachers



a difficult time. Many leave their classrooms and disrupt the other classrooms
and have hurt some of the children in the school in both regular and special
education. We need to clarify that the entire special education population does not
behave in this manner. Some of these children do so well that they test out of
special education and become part of the regular education classes. Through my
survey, I discovered that many teachers are afraid to work with special education
children because of many negative things they have heard or seen.

Through my training and research, I have found that not all children that
are presently in special education are adequate candidates for Inclusion. Inclusion
would not prove beneficial for them, instead it would be better if they remained in
a self contained classroom, one with a special education teacher, and a
paraprofessional. A student with disabilities needs to be in a classroom with the
highest possibilities of successfully fulfilling the long and short-term objectives
that are part of their Individualized Educational Program (L.E.P.).

Although I did not include parents’ input in my research, I must place
emphasis on the fact that parents are an essential part of a successful Inclusion
program. But if we do not educate the teachers participating in this program,
they will have negative attitudes towards it and towards the children. Asa
result, parents might object to it . But if remove the negative attitudes that
teachers may have towards the program, they will transfer these positive

feelings to the parents and the students.

B
i
LO



Teachers should be given the opportunity to participate in workshops and
training on Inclusion. As educators we need to become open-minded and realize
that every special education student is different. With the proper training and
understanding, teachers can offer special education children the right opportunity
to succeed. As educators we have the power to positively change and influence
the lives of the children that cross our path, we need to remove some of the
stigmas and labels from special education children. Children are children, we
should not separate them, they all have their positive and negative attributes. It is
our job and duty to make their journey in school a fun, enjoyable and worthwhile

experience. We have the capacity to make a difference, and we should.

et
fomt



References

Bishop, K.D., Coots, J.J., Grenot-Scheyer, M., Jubala, K.A., (1996). The

Inclusive Classroom. Teacher Created Materials, Inc.

District 12 Q.U.I.P.P “P.D.C.- New York City Board of Education *
Inclusion: The First Steps”, Jan.12-13, 2001.

Edmiaston, R., & Fitzgerald, L. (Project Directors). (1998). The Grant
Early Childhood Center: A Model for Inclusion (video). The Regents Center for
Early Developmental Education, University of Northern Iowa, Cedar Fall, IA.

Janko, S., and Porter A., (1997). Portraits of Inclusion through the eyes of
children, families, and educators. Early Childhood Research Institute on

Inclusion [Online]. Available e-mail sjanko@u.washington.edu

Odom, S.L., Peck, C.A., Hanson, M., Beckman, P.J., Lieber J., Brown,
W.H., Hom, EM,, Schwartz, 1.S. (1996). Inclusion at the Preschool Level: An
Ecological Systems Analysis. SRCD Social Policy Report, 10, 18-30.

Tisdel, E., (1995) Creating Inclusive Adult Learning Environments:
Insights from Multicultural Education and Feminist Pedagogy. ERIC, No.361 p.4.

Winebrenner, S. (1996). Teaching Kids with Learning Difficulties in the

Regular Classroom. USA. Free Spirit Publishing, Inc.



®

U.S. Department of Education
Office of Educational Regearch and Improvement (OERI)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

ERIC

l. DOCUMENT IDENTIFICATION:

{ Title: S/D?C’ZQ/ and.
TO&Uﬂf'Oé ,‘f/{csé(.(‘/l/@ ﬂvqtﬂﬂ?& /o an (//"/vr?/v
N Iy SU =Yy P Sy

‘Corporate Source:

N

e+ E/it cn 74377 T Croloss /7777
QM&UZ(:A/ (5,40@/

Publication Date:

200 |

1. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced
in the monthly abstract journal of the ERIC system, Resources in Education (RIE). are usually made available to users in microfiche, reproduced
paper copy. and electronic/optical media, and sold through the ERIC Document Reproduction Service (EDRS) or other ERIC vendors. Credit is
given 1o the sourca of each document, and, if reproduction release is granted, one of the following notices is atfixed to the document.

If permission is granted to reproduce and disseminale the identified document, please CHECK ONE of the following two options and sign at
the bottom of the page. .

£

Check here
For Level 1 Release:
Permitting reproduction in
microfiche (47 x 6° film) or
other ERIC archival media
{e.g.. electronic or optical)

The sample sticker shown below will be
affixed to a!l Level 1 documents

The sample sticker shown below will be
affixed to all Level 2 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL
HAS BEEN GRANTED BY

\J

O\(\'\Q

6.

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

PERMISSION TO REPRODUCE AND

DISSEMINATE THIS
MATERIAL IN OTHER THAN PAPER ‘Q
COPY HAS BEEN GRANTED BY =
@ Check here
@Q For Level 2 Release:
6% Permitting reproduction in

. microfiche (4° x 6" film) or
other ERIC archival media
(e.g., electronic or optical),

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

and papor copy. ‘but notin paper copy.

Level 1 Level 2

Documents will be pracessed as indicated provided reproduction quality permits. If permission
to reproduce is granted, but neither box is checked, documents will be processed at Level 1.

“l hereby grant to the Educational Resources Information Ceanter (ERIC) nonexclusive permission to reproduce and disseminate
this document as indicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than
ERIC employees and its system contractors requires permission from the copyright holder. Exception is made-for non-profit
reproduction by libraries and other service agencies to satisty information needs of educators in response to discrete inquings.”

| o

Sign  {Siagbiire: < anmed Namf:’Po‘smon/'ﬁﬂe: R i ~
wlf Liseon). < = v P e G
Ty e . = Sitheh et :

4§ Calm B gz
Q A/ ) -Maij ress: , ate:

ERIC

Aruitoxt provided by Eic:




1. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source,
please provide the following information regarding the availability of thé"docum¥nt. (ERIC will not announce a document unless it is
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

It the right 1o grant reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form 10 the following ERIC Clea Karen E. Smith. Acquisitions
ERIC/EECE
Children's Research Center
University of lllinois
51 Gerty Dr.
Champaign. IL 61820-7469

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
coniributed) to: .

ERIC Processing and Reference Facility
1100 West Street, 2d Floor
Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742
FAX: 301-953-0263
e-mail: ericfac@inet.ed.gov
TWww: http://ericfac.piccard.csc.com

(Rev. 6/95)
O




